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Learning Objectives

* Roles, responsibilities, and benefits of key stakeholders within
the SRNA community

 Successful implementation of a mentorship program via
utilization of a mentorship handbook
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SRNA Stress

1 Average SRNA stress level 7.2/10  When SRNAS were asked

for suggestions for the
J 1282 SRNASs surveyed (2012):

D 47.39% depression during AANA We”neSS |nitiative. oo
school
g 56.62/0 soug_ht assistance #1 Response:
22.5% medical treatment PROVIDE PEER SUPPORT
. 6.3% personally knew ,

someone who committed
suicide during school
1 17.1% took prescription
medications for stress
Chips and Mckenna (2012)
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Mentorship

Mentorship within the anesthesia community is an

untapped resource when successfully implemented, that |
has the potential to enhance not only the wellness of the / *%«g
Individuals involved, but improve the quality of care | S_
provided by anesthesia providers by creating a -
foundation that molds strong leaders and the clinical

educators of tomorrow.
(Chiffer, Buen, Bohan, & Maye, 2010) [

“Successful mentors motivate learners and
_successfully facilitate learning as opposed to | |
simply dictating what the adult learner needs to | s

know?’ "\/

- J. Vinales, 2015
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Background and Significance

e The journey from Registered Nurse to Student Nurse Anesthetist is
inundated with mental, physical, and emotional stress. As students respond
to changing environments, there is an inverse relationship between student
stress and anxiety with performance and well-being

(Chiffer, Buen, Bohan, & Maye, 2010)

@ The mentorship framework within the anesthesia community has the
potential to:
o Reduce stress and improve individual wellness -
o Increase retention rates (
o Enhance clinical confidence -1t
@)

Develop leadership skills ey
(Talley, 2008)




I{UTGERS School of Nursing

Review of Literature

e Future Educators (Meno, Keaveny, and O'Donnell, 2003)
e The clinical portion has a direct impact on the physical, emotional,
and mental wellbeing of the SRNA
e Clinical educators are main determinants of SRNA wellbeing,
knowledge attainment, and clinical skill set
e Clinical educators are failing to meet the standards required to
produce quality CRNAs without inflicting negative
consequences
e Mentorship teaches calmness during stressful events, clear
communication, and encourages independent decision

making

e Matching Dyads (Nick et al., 2012)
e Successful dyads will occur when input is received from both the
mentor and the mentee
e Mentor and mentee input prior to pairings not only strengthened
commitment to relationships, improved mentorship quality, and
provided a greater understanding of the mentorship program to

both parties
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Timeline of Intervention

Presentation
IRB Approval at NJANA

Formulation of a
Mentorship Handbook

January-March 2018 May-August 2018 October 8™, 2018

Synthesis of evidence; Project Proposal; Educational Seminar;
Literature review IRB submission Results Review
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Structured Mentorship Handbook
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Module 1: What is Mentorship?

< A peer based, one-to-one, reciprocal
relationship between a more experienced
mentor and less experienced mentee

<> This applies a non-hierarchical form of
mentoring, which builds trust and sense of
community

<> Mentorship Goal:

<> Provide the protege with the skills and
knowledge to succeed

<> Provide the mentor with the skills and
knowledge in leadership

<> Decrease stress
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Viodule 2: Understanding Roles

« The Mentorship Coordinator
— Nominated by the Nurse Anesthesia Faculty

— Primary role:
 Creating optimally matched dyads
 Evidence shows that mentee driven relationships have the best outcomes
 Other variables include:

— Location: Better outcomes when dyads live closer to one another because of the
opportunity for face-to-face meetings

— Gender: Dyads of the same gender decrease stress/anxiety prior to their first meet

— Prior Relationships: Mentees and mentors that already have an established
relationship should be paired together since a bond already exist g

— Secondary goals:
» Mentorship program maintenance
 Setting goals, monthly emails, and student engagement
 Participation in Sim Lab education
« Stay committed and involved
« Act as a role model and mentor to all




I{UTGERS School of Nursing

Mentorship Handbook: Module 2: Understanding Roles

« Understanding Roles: The Mentor
« A mentor is a trusted role model, counselor, supporter, confidante, advocate, or advisor

« An effective mentor is more experienced at a certain task and provides individualized
support to mentees, based on assessment of the mentee’s needs

« The Mentor: Responsibilities
« The Mentor: Goals

« The Mentor: Benefits

* First Meet: The Mentor

« The Mentor: Tips for Success

« Understanding Roles: The Mentee

« A mentee is a student, novice or beginner who are the beneficiaries of such relationships
that are protected and supported by their mentors

« An effective mentee should strive for open communication, and maintain openness,
honesty, and willingness to continuously learn. They must take initiative for cultivating the
relationship with their new mentors, which accentuates the mentee’s commitment and
willingness to learn.

« The Mentee: Responsibilities
* Mentee: Benefits

« The Mentee: Tips for Success
 The Mentee: Goals

* First Meet: The Mentee
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Module 3: STAR Map/Framework Utilization

Utilize Mentorship
Framework

Excellence in Mentoring

Facilitation
" Socialization Development ofgrowt
Orientation hi and future
to the of teaching, indersi
to the acGtmie research, and leaders in
faculty role ——— nursing and
i service skills
community nursing
education

Open t t t 1t

Best practice for mentoring programs

Debrief

Communication

S ucces Sf u | Achieve Establish clear Solidify the Advocate for Mobilize
appropriately mentorship Dyad and guide the institutional
. matched purpose and relationship mentee by... resources by...
mentors h | p Hods by, goals by by
Providing
i Includin
Seeking dyad Cr eoting psychological 9
A Expressing collegiality support and mentoring
pu . '9 reciprocity achieving life expectations
e matching Establishing balance
process regular
communication s 5
utilizing a Specifying a Advising Offering a
mentee driven time career mentor and
Exchange
process commitment g g' progression mentee
Velz.ren, training
feedback from Encourage program
Using Planning meqtoriand and teach
% yoice mentee
pairing Activities networking
scenarios spread over . skills
. time Building o
Teaching .
TI mE'Out eavionment. socialization
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Module 3: STAR Map

Open Communication

Communication aids in smooth transitions as well as transformational leaders

— Opening pathways of communication guides knowledge exchange and offers routes of
emotional support

« Through the role of the mentor, competent and effective leaders are more likely to

be respected by their followers as they practice open 2-way communication, share

critical information, and freely disclose their perceptions and feelings with the
people they work with

Time Out

GAS: Gauge, Aim, and Succeed

Mentors can implement GAS by taking 5 minutes at the start of the mentor-mentee
conversation
First: The mentor gauges where the mentee is in terms of classes, clinical, and experience
Second: The mentor guides the mentee towards a specific aim or goal
Third: The mentor offers support and or suggest strategies to succeed
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Module 3: STAR Map/Teaching Strategies

« Modeling: The mentor demonstrates their didactic and or clinical knowledge
as the mentee listens or observes

» Coaching: The mentor offers step-by-step instructions to improve upon
clinical techniques and or study habits

« Guiding: The mentor indirectly suggest alternate strategies, thoughts, or
pathways to guide the mentee in particular direction that will lead the mentee
to an appropriate end goal of intervention

« Open-ended guestioning: The mentor initiates a conversation that is rooted
In open ended questions to obtain a better understanding of the mentees
knowledge, stimulate critical thinking, encourage independent problem solving
abilities
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Module 3: STAR Map/Debrief

« Debriefing should occur at the end of any mentoring interaction to
evaluate the interaction, goals, achievements, and or struggles

« Mentors evaluate by using DeGAS, which stands for de-stress, gather,
analyze, and summarize for 5 minutes at the conclusion of mentor-
mentee Interactions

— First phase: The mentor and mentee takes a moment to de-stress and refocus their
attitude to be objective

— Second phase: The mentor gathers information by listening to the mentees to
understand how they feel about their experience

— Third phase: The mentor encourages the mentee to reflect and analyze their thoughts,
actions, and decision making process

— Fourth phase: The mentor and mentee summarizes lessons learned from the shared
experience and identify future improvement
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Mentorship Handbook: Module 4: Surveys and Evaluations

| BUrveys & EVRIUAIRDNE

du. Mentorship Agreement:

Instructions

U=e this parmership agreemend i your first mesiing io agres on goals and
ofvjectives for tee memiorship relationship, set ground neles for vour meeiings, to decide
om how o communiceie or meet, and to discuss confidentzliny.

1. We heve wiilized ithe GA% time out agreed om the following goals and objectives as
the focus of this mentoring relmsticmship.
GoalOhjecives:

[FER

Y We heve agreed 1o boild this relationship using open commumication and hawve
discussed bow we will work together to ensure that oar relatsonship is a muhmlly
rewerding and a satisfying experience fior both of ws.

{ror commumication method of choioe 15 to meet:

. faceioface, by phone, by emadl

3 furschedule for meetmgs wll be

1. Look for multipls opporiunitizs and experiences to enfance the mentes’s karning.
We have identified, nd will commmit 10, the following specific opporiunities and venuwes
for

larning..,

1. We heve agreed 1o meinmin confidemiality wrthin this relationship. Aoy personzl
infarmaticn shared betwesn mentor and menies is to be confidential @nless boh mezinr
and memniee agree ihai the informabon can be shared and with whom it cen be shared.

Any oomversations about the menton'meniee relationship that are held with others showld
moi disclose any confidential information. Specificelly, no information from confidential
coyversatans beraeen menior and mentee are to be shared with supervisory persommel.

Vs .. ]

4. We will uilize the e A8 deboiefing ool io provide regualar feedback in each oiher
and evaluate progress

Yes .

wieminr's Signatme himmiee's

Sigmature
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Module 4: Surveys and Evaluations

Ruigan Schasall o Vurung
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Results

Pre-Test Survey Results
35

30

25

2 Strongly Disagree
m Disagree
m Slightly Disagree

1 m Slightly Agree
mAgree
m Strongly Agree

1

0

Knowledge of Knowledge of Role of Knowledge of Role of Knowledge of Role of Interest in Becoming  Satisfaction with
Mentorship Mentor Mentee Mentorship a Mentorship Mentor Match
Coordinator Coordinator

o

ol

o

(63}
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Results

Post-Test Survey Results
45

40

35

3

2 m Strongly Disagree
m Disagree

2 m Slightly Disagree
m Slightly Agree

1 m Agree
m Strongly Agree

1

Knowledge of Knowledge of Knowledge of Knowledge of Interest in Access to Are Current

Mentorship Role of Mentor  Role of Mentee Role of Becoming a Mentorship Coordinators
Mentorship Mentorship Handbook Meeting

Coordinator Coordinator Expectations

o

(¢

o
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o
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Results

Pre-Test Survey Results Post-Test Survey Results
Overall Feedback Overall Feedback

Strongly Disagree
= Disagree
Slightly Disagree

= Slightly Agree
14 10 13

V/ -

153

Agree

= Strongly Agree Strongly Disagree

L
>

» Disagree

Slightly Disagree
= Slightly Agree
Agree

= Strongly Agree



A rising tide lifts all boats.

You can be the tide that lifts
those around you.
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